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Understanding the Teacher Evaluation Process

l. Background

The PrepNet Teacher Evaluation system is founded in leading educational research and refined through consistent,
data-driven application over many years at PrepNet schools.

Research Base: PrepNet Teacher Evaluation draws heavily on the work of Robert Marzano and collaborators, who
have researched the key instructional practices that drive student learning results. Specific sources include:
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The adaptations of these concepts and models into practice at PrepNet schools do not compromise the validity of the
research base.

Author: David Angerer, PrepNet Director of Educational Services, is the individual with expertise in teacher
evaluations who has reviewed and adapted the research-based concepts and models to develop and implement the
PrepNet Teacher Evaluation system. Mr. Angerer had a background in teaching and school leadership in lllinois
before founding Black River Public School in Holland, Michigan in 2000. In 2008, he was the founding principal of
Grand River Preparatory High School in Grand Rapids, Michigan. He scaled the educational program and support
functions that successfully launched Grand River Prep to establish and grow additional PrepNet schools over the next
several years.

Training: School leaders (Principals, Assistant Principals, Curriculum and Instruction Director) are trained throughout
the year in the PrepNet Teacher Evaluation system. Training includes observation calibration exercises, sharing best
practices among school leaders, and developing and enhancing cloud-based tools to provide meaningful insight to
support teacher observation and evaluation.

Teachers are provided an overview of the evaluation system at All Staff Training prior to the start of each school year,
as well as a Teacher Evaluation Handbook. Teachers and school leaders meet regularly individually; these meetings
provide additional opportunities to go deeper into specific aspects of the system.



Il. PrepNet Teacher Effectiveness Evaluation Criteria

The State of Michigan requires’ all educators to be rated annually by the school’s administrative team on
effectiveness (see Figure 1). As required, this effectiveness score is reported to the Michigan Department of

Education. The overall score is based on the teacher’s performance and effectiveness rating in the following areas:
Student Growth: 40%

e Student Perception Survey: 15%
e Teacher Observation Protocols: 30%
e Professional Accountabilities: 15%

Appendix A contains the Teacher Performance Appraisal Form
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5.0 Exemplary: Exceeds expectations consistently.

3.0 Effective: Demonstrates adequate performance, but could improve consistency.

2.0 Minimally Effective: Absent improvement, employment is at risk.

1l. Student Growth

Michigan law currently requires that 40% of an educator’s evaluation be based on student growth and assessment
data. One or more measurements (see Figure 2) are used to evaluate student growth in each course.
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See Appendix D for course-specific metrics, measures, and weights.

! https://www.michigan.gov/documents/mde/Educator Evaluations At-A-Glance 522133 7.pdf



https://www.michigan.gov/documents/mde/Educator_Evaluations_At-A-Glance_522133_7.pdf

V. Student Perception Survey

Every teacher is evaluated by his/her students at least twice a year. We use www.mystudentsurvey.com. Teachers
have the ability to see the results of this survey at their disposal (see Figure 3). Students answer questions (see Figure
4) regarding the teacher’s performance on the following categories:

O Presenter: Ability to present information and structure lessons

O Manager: Ability to manage a classroom and foster productivity

O Counselor: Awareness of student needs and teacher/student relations
0 Coach: Providing feedback and challenging students

O Motivator: Engaging and investing students in learning

O Expert: Knowledge of subject and encouraging student thinking

Figure 3: Sample Teacher Report

TOTAL PRESENTER ~ MANAGER COUNSELOR GCOAGH MOTIVATOR
SCORE

Select year
y Teacher Total Score
Select a year to view results

G Average Score (1-5 Scale, 5=Strong Performancs)
spring - 2014 ~

Responses

Number of students included in
this report

Click Here for

Next Steps
Teacher average @ School average @ District average
Student
Comments
Figure 4: Sample Student Survey Questions
Category Question
Presenter At the end of each lesson, the teacher reviews what we have just learned
Manager We are learning or working during the entire class period
Content Expert My teacher is able to answer students’ questions about the subject




V. Teacher Observation Protocols

What is the Teacher Observation Protocols process?

PrepNet’s Teacher Observation Protocols (TOP) is a process of professional development designed to help teachers
succeed with classroom and instructional practices by meeting professional performance targets. The TOP process
includes a teacher observation, reviewing of feedback, and a one-on-one meeting (see Figure 5).

Figure 5: Observation Cycle
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What are the expectations of the Teacher Observation Protocols process?

O All classrooms will be regularly observed by an administrator (frequency will depend on teacher needs).

O All teachers are expected to demonstrate at least a Proficient performance in both of the areas observed:
Classroom Management and Instructional Practice.

O Every teacher will typically receive the TOP prior to the O3 meeting.

O Every teacher will regularly meet with an administrator to discuss the observation.

O Every teacher will have an understanding of the TOP process.

One-on-One Meeting

During the O3 meeting, the administrator and teacher will discuss the observed lesson and the teacher’s overall
performance.

Appendix B contains the Teacher Observation Protocols Rubric



VI. Professional Accountabilities

Administrator feedback is given to assist in the professional growth of an educator. The Professional Accountabilities

Rubric consists of five categories with defined criteria (see Figures 6 & 7).

See Appendix C for the Professional Accountabilities Rubric.

Figure 6: Professional Accountabilities Categories
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1) Teacher Performance Appraisal Form

Educator Effectiveness Evaluation

Team Member

Principal

Appendix A

G PrepNet

Period 20198-20

Minimally
Effective Effective Effective Weighted

Score Range 1.00-1.99 2.00-2.99 3.00-3.99 Weight Score
1. Student Learning Results
Academic growth based on multiple measures 40% TBD
(measures vary by course).

. . =3.50 350-374 375-3.99 400-424 425-449 =4 50
2. Student Perceptions Survey Score:  TBD <15th %ile | 16th-32nd %ile | 33ro-doth %ile | 50th-G6th %ile | 67th-83rd %ile |  B4th %ile +
Student ratings of instructional delivery and professional 15% 8D
traits. Scores scaled by national percentile.
= Classroom
3. Teacher Observation Protoco| Management 15% TBD
Best practices observed by leadership in | Instructional
regular observations. Practice 15% TBD
4. Professional Accountabilities
Quality of work, dependability, sincere interest, 15% TBD
communication and cooperation, and teamwaork.
Total Score: TBD
Comments:
2019-20 Salary: Wellness Bonus: Effective
+ Raise: AP Bonus: MNi&
2020-21 Salary: Highly- Effective Ficraass Progress. Al soares >=4 00 AND tota score >=4 50
All scores >=2 75 AND total score >=4.00

Reviewer's Signature

1scare between 100-2.99;

Team Member's Signature

Effertive R
Date .
Wimimaslty Effective "2k -
R 1= 10 and total score >3.00
3 or more scores <2
Date OR 2 scores <1




1. Student Learning Results
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3. Teacher Observation Protocol

ﬁ| repMNet

Team Member Teacher, A Principal Peter Principal Pericd 201818

Classroom obserwafions are conducted regulardybythe SchoolLeadership Team. Protocols are rated according to the rubric in AppendixB of the
Teacher Evaluation Handbook. A summaryrating is provwded based on yourending proficiency lesel oreach protocol.

e e - D2 v boping Proficks nt D tin gu e na o
S&r Up of Class
Efectiwe Classroom Management Routines
Classroom Layout
Transitions
Att=ntion Signal
100%
Cold Call
Qe stioning (Mo Opt-Outh
Circulate
Afirm a fion
Rediraction
Moral Focus
TOTAL| 0 0 0 0 Cla s sroom
Key Manapgement
[+] [+] Zarless 10 or maore Score
[1] [1] 1-4 B-2
Effective 3.5 [+] [+] 5 ormaore Balance TBD
Effectie 2.5 [¥] 1-2 Balanoe
Minimally Effectve 1.5 T OR 75 Salnee it
Z ormare OR G or more Balanoe
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Hook
"ICan” SEEment
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Gradual Release
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SwdentEngagement
Evidence of Student Learning
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Diferentiafion
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Key Instructional
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Z ormare OR 5 or more Balanoe




4, Professional Accountabilities ﬁ, F
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1) Teacher Observation Performance Guidelines

Performance Target Scale

Classroom Management

Appendix B

Teacher Observation Protocol (TOP)

Not Using

Developing

Proficient

Distinguished

Start Up of Class: Routines are established
for (a) Teacher greets all students at the door
(b) Orderly, professional, & positive entry (c)

Starting "Do Now" immediately (d) Having

necessary materials out and ready in
preparation for commencing instruction.
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Effective Classroom Management Routines:
General classroom routines and
building-wide expectations are followed by
students quickly and do not interrupt the
learning environment (eg: using restroom,
laptop usage, sharpening pencils, dress code,
headphones, cell phones, etc).
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Classroom Layout: The teacher organizes the
physical layout of the classroom to facilitate
movement and focus on learning.
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Transitions: Transitions (eg: entering class,
moving from one activity to another, exiting
class, etc) are effective.
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Attention Signal: Teacher uses an effective
signal to gain the attention of the entire
class.
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100%: 100% of students comply with a given
direction before teacher continues
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Cold Call: Teacher “cold calls” students who
have not raised his/her hand or otherwise
acknowledged that s/he is willing to answer
a question that has been asked; strategy is
used to proactively engage all levels of
students, especially low expectancy
students.
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Questioning-No Opt Out: When questioning
students, the teacher doesn’t allow students
to opt out of thoughtfully answering
questions.
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Circulate: Teacher circulates around the
classroom and monitors student behavior
and work to maintain optimal engagement.
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Affirmation: Frequent and specific
affirmations are provided to students
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Redirection as necessary and/or based on
Building-Wide Expectations: Teacher
redirects students every time a redirection is
necessary. Redirection is when a teacher
modifies the behavior, verbally or
nonverbally, of a student or group of
students who are not meeting expectations.
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Moral Focus: There is evidence that teacher
infuses/includes Moral Focus content into
the classroom culture.
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Hook: Teacher explicitly uses a hook to
engage student interest when introducing a
lesson.
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The lesson begins with an “l can”
statement(s) that is: (a) A statement of
knowledge or skills students will
demonstrate (not an explanation of the
activity) (b)Written in student-friendly
language (not overly technical/complex;
clear, simple and to the point) (c) Linked to
an appropriately cited learning target
and/or standard
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Agenda: The teacher designs clear
expectations for each classroom activity and
then posts those expectations in a clearly
visible place where students can refer to
them

L¥Y"FI+ Y] bYwfd kz¥
a0 xz" foman fdl

MFYbmF¥ ¢z} "} Yxd
Y fwe”) "z ¢¥z@ndf brfY¥
Foefb Y nzx) zk biy | j¥zzw
Yo nen il

MFYbmF¥ ¢z}"} Yxd brfY¥+
C¥z@endf) Foefb Y nzx| zk
biY ! ¥zzw Yben !l

MFYbmF¥ ¢z} "} Yxd brfY¥t Foewnx| “mf
FoCfl Y nzx} zk by} 1¥zzw Yo @n 1fil
MEYbmF¥ ¥FkF¥} "z “mF F Foefb Y nzx|

"m¥zOImzC" “mf vF} | zx Yxd bzx xOYw

nxu! “z “mf 5 bYx0 1Y FwFx atal
Tmfx Yjufde | "0dfx"} Y¥f Yarf "z
Feeynx “mf wxu af — FFx “mf N6 bYx0
VY fwFx ld Yxd Yo e il

Clear Directions & Explanations: Directions
and explanations given to students are
specific, concise, broken into multiple steps,
repeated, and written out for students as
necessary.

L¥Y"FI+ Y] bYwfd kz¥
a0 xz" foman fdi

MFYbmEF¥ FoCrYXY 1zx| Y¥F
Ybbe¥Y f Yxd IfxF¥Ywt
brfY¥ a0 “mf “FYbmF¥ wy+
XZ'" kOwx biY¥iks nxkz¥wY 1zx
aYjfd zx " 0dfx"}p
aCf} nzx} Yaz0" bzx X" z¥
X} ¥Ob nzx} kz¥ vFY¥ax|
Yo n@nF} z¥ “'mf “FYbmF¥
wYz O} jzwfYxIOYIf
“mY”nj dfefizewx Ywt
IXYCe¥zewyY fvFYdixl "z
bzxkO}nzx z¥ wwn x|l
dntbo! nzxi

MEYbmF¥ FoeiYXY 1zx} Y¥F
brfY¥ Yxd Ybbe¥y fi MmF
“fYbmf¥ O} F}
dfefizewfx Ywt
Yee¥zeny f ¥y FInf] Yxd
WxIOY I dfjnlxfd "z
Yb 1@t FxbzCO¥Y I
xdfeFxdfx E b¥FY 18ft Yxd
by b Yy “maxunx 1T

MEYbmF¥ FCYXY 12X} Y¥F hifY¥
bzmfFx E Yxd ¢¥Font £ Mmf “Fybmf¥
O F! — fwl nwdE nxdnénd©Yn” ok
dfefizewx Yw Yee¥zenY f
VY FIF} Yxd wx1OY I dfjnlxfd "z
Yb vt FxbzO¥Y If ixdfe Fxdfxt
b¥FY 1@FE Yxd b¥ibYy “maxunx IE
ixbvodix I “mF YEe¥zewY f O} F zk
a@F! 1zx} Yxd diibo} hnzx “Fomxna©Fil

Gradual Release: The teacher employs a
gradual release when presenting new

L¥Y"FI+ Y] bYwfd kz¥
a0 xz" foman fdi

MFYbmF¥ Y fwe fd "z O} F
“mf YL Zk 1¥YdOYws

MFYbmF¥ Fikfb 1@ ©f fd
“mf YL zk I¥YdOYwx

MEYbmT¥ bzx jn} "Xt Yxd Fhkfb m®fiz
O1f} "'mf |"¥Y"Flx Yxd bmOxu} dnkkibOv”
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material using the following steps (a) “I” HVEY jix D ¥FjCzxjnamn't "z | ¥RFY nx D ¥Fj¢zxjnam 't "z bzxbfe} Yxd juw} X"z dil F} narf

segment: teacher introduces material (b) 10dfx"} "z t¥zwz f Vodfx’} "z t¥zwz f arfil L'edfx’! Y¥F foefofd "z af
“We” segment: teacher and students interact FYixix Yxd ixdfeFxdfxbfi FY$ax1 Yxd MRk x T
xdfeFxdfxofi

with the material together (c) “You”
segment: students interact with the material
independently

Questioning: Questions are designed to L¥Y"FIl+ Y] bYwfd kz¥ | MFYbmF¥] oOF | 1zx] Y¥F zk | MFYbmPA} nOF} 1zx} Y¥F zk MFYbmF} aOf} nzx| Y¥F zk mim

engage students at high cognitive levels. The a0” xz" fomnan fd vz bz Ixn®f bmYwfx1f wzdf¥Y f bz Ixn e f bz Ixn 1®f bmYwfx 1 &F11T uxz vFdIf
teacher provides adequate processing time AFT 1T ¥F0foYy Yxd bmYwfx IF F1HT YxYue!ntal [ ©mn"Y nzxdl o0t nzx! Y¥F z¢Fxifxdfd
for all students and holds students bzwe¥fmfxinzxdl OFi1zx! | aOF) 12X} Y¥F z¢Fxifxdfd Yxd |"CdfX"} Y¥F Inefx YdfaOY
accountable for developing and presenting Y¥F ¥y erdfkéfE Tim Y IixIVE | Yxd Fedfx ! Y¥F e fx Yy wfl
thorough answers. (See “Levels of bz Yx!I 4 Ydfa@Y f YV wfl
Understanding” in the CPT Handbook for
additional clarification)
Student Engagement: Tasks are designed to | >z} zk'mf |"0dfx"} | =z vfefi] zkbzwwi'wfx™ | L'Odfx"} Y¥F ¥fY|zxYarr Lodfx"} Y¥F mimt Y FX@F Yxd
engage students at high cognitive levels. The | Y¥f xz" bzw¢fnxl 'mf | z¥ Y X 1zx "z bzwerfixl | Y 10F Yxd bzwwn ™ fd bzwwifd "z bzwevfixd “mf Yl
majority of the cognitive work is performed yFaomfd “Y!ul “mf Yl “z bzwerE Xl mFYIul | Mo wYtzdi s zk “mf bz Ixi®F T z¥un!
by the student. ¢fkz¥wd at “'mf "odfx T
LfvFD™ "mf ¢ F! zk FXEY IFwFx ¥y Fnf! Yxd “zze!t afix Y fwe fdi
*zZwef iz Y0t
Tee¥zeny f *mywix I *¥FY10f Mfomxzvz Inf}
)Omdnx 1 *O¥z "+ >zefwfx"
*ZX ¥z0f¥ )+ Tee¥zeny f HYbix |
*zzCF¥Y 1zx Hz}mef , fwfYxz¥
*zxxfh1zx} A'mf¥adaaaaaaa
*mzibf
Evidence of Student Learning: Teacher L¥Y"FI+ Y] bYwfd kz¥ MFYbmF¥ zbbY jnzxYw+ MFYbmF¥ k¥FoOfx MFYbmF¥ bzxn} X O} F} “mn}
checks for the level of understanding of the a0 xz" foman fdi C¥z0ndfy z¢¢z¥ Oxnnf} "z | ¢¥z@ndf} z¢Cz¥ Oxnnf} "z kffdaYbu "z Y¢¢¥zewY fit YdtO}”
whole class by collecting frequent df Pawnxf o fy zk | 0dfx” | df fawnx vfefv zk fybm xb¥eb 1zxl
Instructional Feedback. vEY¥ax edfx D} vFY¥axIi
Progress Monitoring: There is evidence that | L¥Y"fl+ Y| bYwfd kz¥ | MFYbmF¥kYbwi 'Y} “¥Ybuxl | MFYbmf¥ mfi¢} |"Odfx"} MFYbmF¥ bmY¥'} “mf ¢¥z 1¥F}} zk “'mF
both teacher and student track learning a0 xz" foman fdl zk {"odfx” ¢¥zI¥F} ) Ojxl “¥Ybu “mf¥ ixdiend©Yv XHEDIY ] Yxd ["0dFX} bzxjn} X vt
using the Formative Assessment Process. “mf 3THI L"OdFx"! ¥z I¥F} | zx "'mFvFY¥xox] O} f fendfxbf "z Y} 1F}} ‘mf¥ 2 x
zbbY jnzxYw+ O} F fendfxbf | zatfbn@f} Yxd kYbnn"Y f} VEY¥ax IE dF Prwnxf vEY¥xax D ¢vYxE
AT BT 1zYv Fax BT LedFx Yxd wzxi'z¥ ¢¥z1¥F! z0F¢ whl

vEYdax It df Pawnx k¥ FoOfx v+ O} F fArdfxbf "z
vFYExax D GrYxE Yxd wzxi'z¥ | YF)L mf z x vfYexax e

CYzI¥F!! Z0F whl df FrwnxF FY¥hax T ¢rYxe
Yxd wzxn'z¥ ¢¥z 1¥F} | z0f¥
“whl
Differentiation: The teacher differentiates MFYbmF¥ ¥Y¥fix O] F} MFYbmF¥ zbbY {nzxYw ©:fi MFYbmF¥ ¥F10Y¥+ O} F) MFYbmF¥ ¢vYx} Yxd O} F} Y ®Y¥nf '+ zk
the content, product, or process based on dnkkFEFXTY 1zx dikk XY 1zx ¥ F Iy 1zwf dnkkf¥fx"nAY"nzx dnkkFERXTY 1zx ¥ F I n)f"z fory
V¥ FInf) V¥ Ffil Ox1” zk nx} ¥Ob nzxI

student readiness, interest, and/or
learning style during an observed lesson

segment. Over time, the teacher uses a . |
g c ' avt
variety of differentiation approaches that MFYbmF¥ dnkkP¥Fx Y Fd “mfl L IkkP¥X Y nzx 0y aY jfd zxI
are personalized to accommodate diverse
* " o 1
. . zX X . KFYdnxf}}
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Appendix C

1) Professional Accountabilities Appraisal Categories & Descriptions

1. Quality of Work

A. Knowledge of subject matter:
Demonstrates understanding of
subject matter with breadth and
depth necessary to support
learning for all students.

Teacher Performance Appraisal Rubric

Below expected
performance level

Relies on textbook or other
resources to provide subject
matter information.

Does not demonstrate depth of
knowledge in subject to engage
questions and/or extend lessons.

Meets expected
performance level

Demonstrates competency to teach
the adopted curriculum.

Comfortable teaching all subjects in
the grade-level program.

Communicates facts accurately and
clearly.

Exceeds expected
performance level

Has a firm grasp of cognitive organization
of subject matter and demonstrates skill in
the sequencing of learning tasks.

Is knowledgeable of changes in
information on curriculum topics.

Knows of changes within subject matter.

There is evidence that teacher reads
articles and journals relevant to subject
matter.

Participates actively in PrepNet course
trainings.

B. Short & long-term instructional
planning: Plans instruction that
supports the learning process at
the lesson, unit, and year level(s).

Planning documents do NOT reflect
either long- or short-term goals
and/or do not align with priority
standards or selected national/state
guidelines guidelines.

Planning documents do NOT
contain timelines for implementation
benchmarks to ensure adherence to
curriculum/course pacing schedules.

Planning documents reflect long- AND
short- (daily) term goals and are aligned
with the priority standards or selected
national/state guidelines.

Planning documents contain timelines
AND reasonable implementation
benchmarks that align with
curriculum/course pacing schedules.

Planning documents reflect long- and
short-term goals aligned with priority
standards or selected national/state
guidelines guidelines.

Planning documents contain elements of
a good lesson.

Plans include differentiation and higher
level thinking questions.

Formative assessments, NWEA, common
assessments and national/state testing
results are used to adjust planning and
pacing.

Special education teachers and electives
teachers—planning includes collaboration
with core subject teachers to facilitate
integration of learning

C. Appropriately uses evidence to
inform instruction: Uses evidence
from multiple sources to inform
instructional decision and improve
achievement of student learning
goals.

2. Dependability

A. Demonstrates professionalism:
Exemplifies professionalism in
appearance, actions, and
interactions with others.

Evidence use is limited to a single
source for information regarding
student progress or achievement

Relies on teacher observation as
the main source of decisions
regarding student achievement.
Limited understanding of where
students need to be at the end of the
year or beyond.

Below expected
performance level

Does not present a professional
appearance.

Occasionally uses inappropriate or
unprofessional language when
interacting with colleagues or
customers.

Correlation of more than one source
is used to evaluate student needs.

Has an understanding of student
attainment and a working knowledge of
growth.

Knows where student needs to be by
the end of the year and can adjust
instruction accordingly.

Meets expected
performance level

Teacher is available after school to
complete projects and/or meet with
parents, students, and staff as
necessary.

Returns student work within
reasonable time frame.

Presents his/herself in a professional
manner (dress and demeanor).

Uses teacher made and observational
evidence,common assessment, formative
assessments, state/national tests and
NWEA to assess and adjust instruction for
students.

Has an understanding of student growth
and proficiency along with a plan of growth
for the student that transcends one
academic year.

Exceeds expected
performance level

Participates on numerous building
committees.

Completes special assignments in a timely
fashion.

Sets standards in building for professional
appearance, behavior, and attendance.

Serves as a mentor for other teachers.

B. Follows policies, procedures,
laws, and regulations: Complies
with applicable practices,
procedures, and laws.

Policies and procedures are
regularly disregarded.

Does not maintain a quality work
ethic needed to complete job
requirements.

Is late or absent frequently.

Arrives in a timely fashion to prepare
for the activities and lessons for the
day.

Submits request for
information/reports in a timely fashion.

Follows school and PrepNet employee
guidelines without reminders.

Responds in a positive manner to
administrative .requests
Maintains CA-60’s.

Provides guidance and leadership to
other staff members.
Seeks out opportunities to learn about and
implement appropriate school practices.

C. Carries out non-instructional
duties and/or responsibilities:
Willingly and consistently assumes
appropriate non-instructional
duties within the school
environment.

Consistently absent from the
planning process and planning
meetings.

Is not open to providing or
accepting constructive criticism.

Creates an independent working
environment instead collaboration.

Attends staff meetings and
collaborative planning team meetings.

Completes additional required tasks
in a pleasant manner.

Actively seeks membership on school
initiative teams and supports the

Accepts responsibility associated with
curriculum and planning team meetings
and tasks.

Volunteers for “hardship” duties (student
extra curricular activities, school marketing
events, school social events, PTO, etc.).

“Sees a need, fills a need”
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3. Sincere Interest

A. Fosters a classroom atmosphere
that promotes learning: Develops
relationships and creates structures
to ensure student engagement in
the learning process.

Avoids responsibility for school
improvement activities.

Involvement with peer feedback is
limited or “opinionated”.
Appears disinterested in other ideas
by correcting papers, reading or
other non verbal activities during
meetings or discussion.

Below expected

performance level

Students are off task and behavior
is not addressed.

Does not cultivate relationships
with students inside or outside of the
classroom.

Does not participate in school-wide
behavior programs.

Classroom is disorganized and
inefficient.

Discipline is ineffective and
condescending.

success of the team by filling roles
needed.

Shows sincere interest in others
during “grade level’ or faculty meetings.
Provides feedback as needed.

Meets expected
performance level

Is readily available to answer
questions, giving extra help to students
when needed.

Students are involved in purposeful
activities.

Establishes and maintains open lines
of communication.

Work is kept at a speed proper for
students.

Treats students in a dignified, fair, and
positive manner.

Maintains good relations with
students.

Displays enthusiasm for school
programs.

Coaches colleagues.

Assumes leadership roles with school
initiatives.

Willingly provides “actionable” feedback
for the betterment of the school and peers.
Presents and shares areas of learning
during faculty meetings.

Exceeds expected
performance level

Students not involved in the learning
process are quickly brought on-task.

Implements self-evaluation techniques
for students.

Refers students to appropriate resource
personnel.

B. Involved in and contributes to
the life of the school: Takes an
active role in the life of the school
beyond instructional
responsibilities.

Rarely participates in school
activities.

Does not volunteer for
extracurricular activities.

Does not participate in
collaborative planning team
meetings.

Does not contribute during staff
planning meetings.

Teacher regularly participates in
school programming.

Volunteers for extracurricular
activities.

Actively participates in collaborative
planning teams and staff meetings.

Is a leader of school programming.

Creates dynamic student involvement
opportunities.

Actively participates in the school
improvement process.

Is instrumental in creating a positive
school culture with students, parents, and
staff.

Supports building initiatives.

C. Pursues continued learning and
personal growth by achieving
personal development objectives:
Takes responsibility for professional
development.

Does not seek out or participate in
professional development
opportunities.

Is reticent to participate in on-site
trainings and staff meetings.

Is defensive or unapproachable
when given constructive criticism.

Certification has been allowed to
expire.

Fails to set personal development
objectives.

Fails to accomplish personal
development goals.

Teacher regularly seeks out and
participates in professional
development opportunities.

Participates constructively in on-site
trainings and staff meetings.

Collaborates with colleagues for
continuous improvement (peer
observation).

Certification is current and a plan is
established to meet renewal
requirements.

Sets and accomplishes personal
growth objectives.

Designs or leads professional
development trainings for other staff.

Mentors other staff members.

Pursues academic interest beyond
minimal goal expectations.

Personal goals are set and accomplished
to positively impact the school’s culture
and performance.

.Participates in professional development
to improve instructional delivery.

4. Communication & Cooperation

A. Communicates effectively and
appropriately with both children
and adults: Demonstrates ability to
listen well and communicate
effectively with students, parents
(customers), and teammates.

Below expected

performance level

Students and parents avoid
conversational opportunities.

Standards are confusing and
inconsistently enforced.

Information concerning classroom
instruction and student achievement is
scarce.

Teacher does not initiate
communication with parents (waits for
parents to contact him/her)

Administration frequently deals with
parent complaints about classroom.

Does not make her/himself available
to meet with parents.

Lacks sensitivity to student
issues/parent concerns.

Exhibits disrespect to colleagues,
students and parents.

Response to administrative/collegial
requests, recommendations is ignored
or minimally addressed.

Meets expected
performance level

Students feel comfortable sharing with
the teacher.

Classroom standards are clearly and
consistently communicated to both
students and parents.

Regular and timely classroom and
student achievement information is
shared with parents and students.

Several methods of communication are
used to reach all parents.

Uses e-mail and publishes on-line
newsletter

Deals with parents concerns/complaints
effectively and promptly. Seeks assistance
when appropriate.

Demonstrates sensitivity to
student/parent concerns. Seeks a win-win
resolution.

Accepts responsibility for assigned
duties.

Exhibits respect to students, colleagues
and parents.

Response to administrative/collegial
requests, recommendations are
considered and acted upon.

Exceeds expected
performance level

Is proactive in communicating classroom
information.

Students and parents seek out the teacher
as a trustworthy advocate.

Anticipates concerns and seeks to be
proactive in the resolution of issues.

Understands the students and parents to
the degree that teaching and learning stay at
the forefront of every discussion.

Demonstrates respect, caring and sincere
interest in students, parents and colleagues.
Greets parents and students by name.

Goes the extra mile by providing parents
and students with positive feedback on a
regular basis.

Seeks out ideas and viewpoints to improve
relationships with students, parents and
colleagues.

Participates in after school activities that
promote the school culture.

Assumes leadership role in building school
culture and positive interpersonal relations.
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B. Uses technology appropriately to
facilitate communications:
Leverages available technologies to
improve flow of information and
efficiency of communication with
various stakeholder groups.
Teachers returns messages within
48 hours.

5. Teamwork

A. Emphasizes and supports
building goals &
objectives/attitudes: Demonstrates
support for building-level and
organizational goals through
attitude, actions, and decisions.

Written communication to parents
and students (gradebook, moodle) is
not completed on a regular basis.

Below expected

performance level

Teacher is reticent to adapt to
change.

Promotes negativity and fosters
complaining with colleagues.

Does not participate in school wide
goals or special projects.

Fails to function a
s a team member.

Communication (Moodle, Google
Classroom, or similar digital platform,
grade book, emails, and phone calls) to
parents and students completed promptly
and on a regular basis.

Meets expected
performance level

Promotes and supports PrepNet and
Building strategic goals and objectives.

Promotes and supports school
enrollment goals.

Participates in at least one volunteer
school committee.

Participates in at least one school-wide
project, e.g. school marketing events and
community relations events, student
performances, parent social events or PTO
activities, etc.

Actively supports colleagues.

Special’s Teachers: Communication is
evident with regular classroom teachers.

Communication is prompt and regular.
Goes the extra mile by providing parents and
students with positive feedback on a regular
basis electronically.

Exceeds expected
performance level

Accepts constructive criticism.

Adapts to school program and policy
changes.

Demonstrates fiscal and budget
accountability.

Displays enthusiasm for total school
program.

Brings forward new ideas and suggestions to
administration.

Integrated planning of lessons/units with
relevant classroom teachers is consistently of
high quality.

B. Contributes effectively to the
work of the Collaborative Planning
Team(s) and the faculty as a whole:
Shares practices willingly and
demonstrates a commitment to all
children in the school and
grade-level.

Does not share ideas with
colleagues.

Hesitant to implement other’s
ideas.ls rigid in response to change.

Does not participate in collaborative
planning team(s).

Does not participate in grade level
initiatives or special projects.

Consistently contributes in collaborative
planning team(s) and school planning.
Supports change and provides
mentoring to reticent colleagues.
Demonstrates flexibility.

Accepts responsibility associated with
collaborative planning team(s) or leaders.

Actively participates in school improvement
process and formative assessment process.

Brings new ideas and innovation to the
team planning process.

Embraces accountability for instructional
success.

Willingly shares ideas and best practices
with other teachers and PrepNet.
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Appendix D

Course Evaluation Metric, Measures, and Weights

Teacher Evaluation Metrics, Measures, and Weights by Course

PSAT-SAT
Growth
NWEA Model SBG Pre/Post Test AP
Median
Student Growth
Percentile R S % Growth % at 3+
Course (SGP) C;rowth % at2.0+ | %at25+ | % at3.0+ % at 4.0 Pre-Post vs Norm % Participating [2]
English
i 20% (R} ? ? ;
Concentrated English 20% (L) 10% 10% 30% 10%
’ 20% (R) " ; ;
English 9 20% (L) 10% 10% 30% 10%
e 20% (R} ; ;
English 10 20% (L) 10% 10% 30% 10%
English 11 40% (R) 10% 10% 30% 10%
English 12 10% 10% 30% 10% 40% [1]
AP English Language 50% 50%
AP English Literature 50% 50%

waent, Engilish 11 final course grads baseling, English 12 final courss grads a5 growth measure
ber of AP exam-takers as a percentage of the cowrse roster

PSAT-SAT
Growth
NWEA Model SBG Pre/Post Test AP
Median Raé‘:j;ﬁre
Student Growth !
Percentile % Growth % at 3+
Course (SGF) % at 2.0+ Y% at25+ | %at 30+ Y% atd0 Pre-Post vs Norm % Participating [1]
Math
Concentrated Math 100% (M)
Algebra 1 40% (M) 10% 10% 30% 10%
Algebra 2 40% (M) [2] 10% 10% 30% 10%
Geometry 40% (M) 10% 10% 30% 10%
Pre-Calculus 100% (M)
Survey of College Math 100%
AP Calculus AB 50% 50%
AP Calculus BC 50% 50%
AP Statistics 50% 50%

exam-takers as a percentage of the course roster
O

[ Number of AP
1

[2] Weighted by T

h'11ih enroliment in teacher's Algebrs 2 roster (10th: NWEA Fall to Spring Medisn Studerit Growth Percentile; 11th: PSAT to SAT Growth)



PSAT-SAT

Growth
NWEA Model SBG Pre/Post Test AP
Median b
Student Growth :
Percentile % Growth % at 3+
Course (SGP) % at 2.0+ % at2.5+ | % at 3.0+ Y% at4.0 Pre-Post vs Norm % Participating [1]
Science
Biology 10% (R) 15% 15% 40% 20%
Chemistry 10% (M) 15% 15% 40% 20%
Human Anatomy 10% (R) 15% 15% 40% 20%
AF Biology 50% 50%
AP Chemistry 50% 50%
AP Environmental ’
Stience 20% 50%
AP Physics 50% 50%
[1] Number of AP exam-takers as 5 percantags of the course roster
PSAT-SAT
Growth
NWEA Model SBG Pre/Post Test AP
Median oy o
Student Growth Z
Percentile % Growth % at 3+
Course (SGP) %at2.0+ | Y%at25+ | %at3.0+ % at 4.0 Pre-Post vs Norm % Participating [1]
Social Studies
S y 20% (R) , , ,
Civics/Economics 20% (L) 10% 10% 30% 10%
US History 40% (R) 10% 10% 30% 10%
R ’ 50% SW (R) LN T
World Geography 50% SW (L) 50% SW (R)
p 20% (R) . 3 ;
World History 20% (L) 10% 10% 30% 10%
AP European History 50% 50%
AP Microeconomics / : ;
Macroeconomics 0% 0%
AP Pzychology 50% 50%
AP US Government ; ;
and Politics 50% 50%
AP US History 50% 50%
AP World History 50% 50%

[1] Number of AP exam-takers as a percentage of the course roster
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